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Abstract  
The importance of drama activities as a key element in the acquisition of a second 
language has been acknowledged by theorists and researchers of the area who 
consider this tool as an important factor to increase student’s motivation and to 
develop communicative skills such as oral performance. The main objective of this 
research was to prove empirically, through a quasi-experimental design, the 
effectiveness of drama activities to improve student’s oral production and motivation. 
These activities were adapted to the reality of the Chilean classroom according to 
the different contexts of foreign language learning in the Windmill College municipal 
school located in Villa Alemana, the subsidized school Embajadores del Rey, and 
finally the private school Hebreo Dr Jaim Weitzman located in Viña del Mar.  
 The quasi-experiment was implemented in high school, with the participation of 3 
classes, making a total of 50 students. The implementation of drama took place in 
the second semester of 2018 and lasted approximately six weeks. The results show 
that the strategy is, in fact, effective in secondary education. 
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Resumen  
La importancia de actividades dramáticas como un elemento clave dentro de la 
adquisición de un segundo idioma ha sido reconocida por teóricos e investigadores 
en el área quienes ven esta herramienta un factor importante para poder 
incrementar la motivación en los estudiantes y así también desarrollar otras 
habilidades como la oral. El principal objetivo de esta investigación fue probar de 
forma empírica, a través de un diseño cuasi- experimental, la efectividad del uso del 
drama en la sala de clases para el desarrollo de la producción oral. 
Dicha estrategia fue adaptada a la realidad de la sala de clases chilena de acuerdo 
a los distintos contextos de aprendizaje de idioma extranjero en el colegio municipal 
Windmill College  ubicado en Villa Alemana, el colegio Subvencionado Embajadores 
del Rey, y por último el colegio particular Hebreo Dr. Jaim Weitzman ubicado en 
Viña del Mar. 
El cuasi-experimento se llevó a cabo en la enseñanza media, con la participación 
de 3 cursos, haciendo un total de 50 alumnos. 
La implementación de drama se realizó durante todo el segundo semestre del año 
2018 y la aplicación de la estrategia duró seis semanas. Los resultados muestran 
que la estrategia es, de hecho, eficaz en la enseñanza media. 
  
Palabras claves: Drama, Cuasi- experimento, Motivación, Producción Oral. 
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INTRODUCTION 
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Introduction. 
Oral production in EFL settings in Chile has been a matter of concern for many 
teachers and educational authorities since they face the inherent difficulties caused 
by the lack of the necessary input for those students who are only exposed to the 
foreign language during the scarce hours of compulsory English lessons at public 
schools.  As an additional challenge to the development of oral skills in a foreign 
language, the geographical location of the country makes it even worse as English-
speaking countries seem too far away for most students as to become an incentive 
to communicate in that language.  There are other factors that may make the 
communicative language teaching approach difficult to implement; such as the 
number of students in the classroom that ranges between 25 to 45 app. Thus, it is 
worthwhile looking for different ways to approach oral production in the Chilean 
classroom, so as to improve students’ abilities in that regard. 
Motivation is regarded as the triggering factor that makes students active learners 
especially when oral production is concerned.  Motivation is supposed to help defy 
the usual fear of learners of making fools of themselves and to help overcome 
frustration every time they fail in conveying meaning. Among the various techniques 
that can help students increase motivation towards the foreign language, Freire 
(1970) and Garcia-Huidobro (1996) mention drama. According to the latter, the 
advantages of using Drama activities in language teaching are varied:  from just 
getting learners’ attention towards a dynamic activity to providing them with a 
meaningful and contextualized situation to develop oral skills.  
This research intends to corroborate whether the incorporation of drama in EFL 
students of secondary education helps increase motivation towards the language in 
general and oral production in particular, as well as the quality of their oral 
performance.  In order to do so, the researchers considered a quasi-experimental 
design to measure the eventual improvements in motivation and oral production after 
the use of drama in the experimental units compared to the control units in which the 
instruction would follow the normal planning. The results of the quasi-experiment will 
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be analyzed using Pearson correlation coefficient r along with the statistical tool “T-
test”.  
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1.1 Topic 
Drama belong to teaching area. 
Motivation belong to psychological area. 
Oral production belong to language acquisition. 
1.2 Problematic Situation 
In spite of the ever-growing need all countries face to master English as a lingua 
franca in a globalized world, Chilean students have historically shown poor results 
in the English language at school. This has been shown in all standardized tests.  As 
an example, the results of SIMCE 2014, EMOL (2014) and of previous years reveal 
that Chilean students of Public Schools show a lower level of English compared to 
private and subsidized schools. It is worth to consider the fact that the last English 
SIMCE took place the year 2014, therefore, this is the most recent data about this 
national test. Agencia de la Calidad De Education EMOL (2014) established that 
only 7 % of Public School students achieve a certification with the expected English 
level. In private schools an 85 % of students meet the expectations set by the 
government.  In the case of private-subsidized schools, students meet the standards 
in a 15%.   Moreover, according to Education First,(Education First, 2017) Chile is 
placed in the 45th position out of 80 countries with an EPI (English Proficiency Index) 
of 51,50, that means a low English level, not to mention that only ‘’ 2 percent of the 
Chilean population are able to establish an English conversation’’, said Jose Manuel 
Sanchez ,Universidad San Sebastián (2015), the Co-founder of Poliglota.org.  These 
phenomena have been extensively studied and one of the most important factors 
responsible for the poor results is the low level of motivation towards the language 
that students show, particularly in public schools. 
1.3 Justification 
According to (LGE), the Chilean General Educational Law, students must be 
exposed to EFL as soon as they reach fifth grade, however, some schools decided 
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to expose their students to EFL classes as soon as they reach first grade or in the 
case of some private schools from playgroup on. 
EFL learners need to work on the four skills; writing, listening, reading and speaking. 
Therefore, Chilean students are supposed to develop those skills during their school 
years. In order to give English teachers guidelines to approach students training, the 
Ministry of education “MINEDUC” establishes a set of mandatory minimum contents 
that schools must comply with.  
This program is updated on a yearly basis and in the last years, the emphasis has 
been set on the speaking skill since it has always been the most descended one 
among all the other skills. In spite of the Government efforts, it has been difficult to 
ensure that all institutions actually take this skill into consideration when creating 
their school curriculums. Oral production is still a challenge for teachers and 
learners. The way the Chilean government measures the general level of English of 
students is through a national test called SIMCE, but it only measures the skills of 
reading and listening, thus, oral production and oral communication skills are difficult 
to keep track of. In 2014, the latest English SIMCE took place, and the results were 
deficient. A study conducted by Jose Manuel Sanchez, Universidad San Sebastián 
(2015), the Co-founder of Poliglota.org (Social webpage to learn languages such as 
English, Spanish, Italian, French, among others) shows that only “two percent of the 
Chilean population has the capacity to establish a conversation in English’’ Jose 
Manuel Sanchez (2015) .               
As it has been stated previously, the results of the SIMCE test, have proven that the 
level of English of our students is actually really poor, showing that our students are 
not capable of understanding this foreign language at all, not even written texts or 
grammar rules, therefore, since oral production requires not only learning rules or 
patterns, but the constant exposure and input to stimulate communication, this 
endeavor does not seem to have been a fruitful one. That is why, the researchers 
decided to look for ways to revert this situation, at least in their practicum settings 
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and contribute with informed evidence whether the incorporation of drama activities 
help students to increase motivation and thus oral production.  
1.4 Research Question  
Will the Incorporation of Drama Activities improve learners’ motivation and oral 
production in the EFL classroom? 
1.5 Hypothesis  
1.5.1 Null Hypothesis 
The use of Drama Activities in high school students from an EFL classroom will not 
improve motivation of students from the province of Valparaiso, Chile. 
The use of Drama Activities in high school students from an EFL classroom will not 
improve oral performance of students from the province of Valparaiso, Chile. 
1.5.2 Working Hypothesis  
The use of drama activities in high school students from an EFL classroom will 
improve motivation of students from the province of Valparaiso, Chile. 
The use of Drama Activities in high school students from an EFL classroom will 
improve oral performance of students from the province of Valparaiso, Chile. 
1.6 Objectives 
1.6.1 General objective 
To demonstrate that the implementation of Drama Activities in the EFL classroom 
will improve motivation and oral production of students in the Province of Valparaiso, 
Chile. 
1.6.2 Specific Objectives  
-To determine the students motivation degree through a motivation questionnaire. 
-To determine the speaking level of students using a standardized test. 
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-To establish the correlation between motivation and oral production, using 
Pearson’s Correlation Coefficient r. 
-To search for drama activities that are suitable for the different school contexts that 
will be assigned as the experimental unit.    
-To conduct a quasi-experiment in which the students will be exposed to an 
experimental unit that will consist of drama “activities” and the control unit with 
normal activities (school plannings).     
-To measure both motivation and oral performance at the end of the experiment 
(post-test) to contrast the results with those obtained at the beginning of the 
experiment. 
-To apply the statistical t-test to corroborate whether there has been a significant 
improvement in the experimental unit after the post-test were taken. 
1.7 Type of Research  
Quantitative- Quasi-Experiment. 
1.8 Limitations and Delimitations 
The researchers consider that time constraint is the most important limitation for the 
optimal materialization of the study.  Generally, studies of this type require a period 
of time, no less than a school year to be carried out, since there are some previous 
formalities to comply with that impede researchers to start the study at the beginning 
of the school term. 
The delimitations set by the researchers have to do with the type of school, in this 
case, one public, one subsidized and one private, and the age range of learners that 
are between fourteen and eighteen years old. 
1.9 Literature review. 
Chilean studies regarding the use of Drama activities to enhance motivation and oral 
production in English as a foreign language are almost null. Nevertheless, there are 
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various studies carried out in different countries that have been enlightening for the 
current study. Four studies will be extensively discussed in this paper. The first one 
was carried out by Junudom Ratchadapm & Wasanasomsithi Punchalee (2009), in 
Thailand. This article explores the utilization of drama as a tool to improve student's 
oral abilities and their positive attitude towards EFL learning. With this purpose an 
experiment was conducted with a group of 15 students from an EFL classroom in 
which, the participants were exposed to a great amount of quizzes, questionnaires 
and tests to make sure that, after being exposed to drama as a tool for teaching and 
learning, students would improve their English-speaking abilities and their attitudes 
towards the language. The results of this study show that the use of drama 
techniques actually improved the oral production of the subjects of study. In spite of 
the positive results, it is difficult to make generalizations as the amount of participants 
was limited. 
In Spain, a similar study was carried out in a primary school class, in a sixth Grade 
composed by 26 students. This level was chosen because they had an elementary 
English level and none of the students presented learning difficulties. In order to 
develop communicative skills in English as a second language (through meaningful 
learning), Odriozda (2015) explains how to teach English through theatre in order to 
improve the student’s motivation and their academic performance. According to her 
research, theater favors the development and acquisition of all skills that learning a 
new language requires. She states that using familiar situations increases and 
strengthens student’s self-confidence. Moreover, she asserts that learning a new 
language through conventional techniques, such as, responding to alternatives and 
following a series of formulas will not allow the students to produce meaningful oral 
or written sentences correctly, which usually causes frustration towards learning a 
foreign language.  
The third research that seemed useful, even though it is not related to motivation, is 
a study that was carried out by Dr. Bashayer Raghian Albalawi in Tabuk, Saudi 
Arabia, (2014) in which they investigated the influence of teaching English using 
drama, on the development of intermediate students' creative thinking. This research 
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considered two randomly selected classes of 33 intermediate students of a female 
school in Tabuk. Twenty four students were selected to be the control group and the 
second class of 23 students was assigned as the experimental group. For this study, 
the researcher applied a pre-test (before starting the research) of creative thinking 
for both control and experimental groups, and a post-test at the end of the assigned 
unit to compare the results of each test. Therefore, the procedure used in this 
research was a Quasi- experiment that intended to confirm the effectiveness of 
teaching the English subject and develop their creative thinking, using drama. The 
participants were students of a first-year intermediate level class. The tools used for 
carrying out this research were a test to measure the creative thinking of students 
and four dramatic scenes where context, characters, dialogue, peer work and group 
work were stressed. The results of this research, revealed that there are statistically 
significant differences between the creative thinking of the control group (the 
traditional teaching method) and the creative thinking of the experimental group 
(those who studied using drama) according to the creative thinking post-test. 
The fourth research was carried out by Torrico, (2015) in Spain.  This study is related 
to strategies to improve speaking abilities and students motivation in a second-year 
of high school students through drama activities.  
The sample was composed by students from a second-year of high school, the 
participants were divided in two groups, a control and an experimental group who 
were tested in terms of motivation and oral skills. A pre-test was taken at the 
beginning of the experiment and a post-test took place at the end of the experiment 
in order to analyze whether there was a significant difference between both groups. 
The theoretical framework of this study was based on the communicative approach 
and the constructivist approach where, the role of the teacher is to monitor, and to 
act as a guide and a facilitator of the learning process. It also shows the use of 
different types of drama activities such as mimics, role play, simulation, 
improvisation, scripts, etc. to develop the oral skill and motivation. 
 
 
 
 
9 
 
Finally, as a result of this study, the students increased their motivation with the 
implementation of Drama in the language acquisition, as well as the grades. 
Unlike our country has been observed that the places where the previous studies 
were held such as Spain, Thailand and Saudi Arabia, are places where there is an 
important need and obligation to learn English since the economy of these countries 
depends on tourism. Therefore, they need an effective oral communication to be 
able to sell their products. In Chile, the economy is not equally dependent on the 
learning of a second language.  
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Introduction 
The success in language learning in general, and in speaking production in 
particular, have often been associated to the degree of motivation of learners, 
whether this be intrinsic or extrinsic. Among the strategies that point at increasing 
student’s motivation in oral production is “Drama”, which is said to induce students 
to have greater freedom of expression and opinion, and gives them the opportunity 
to develop communicative skills such as Speaking.  .                                                            
The following chapter will provide the state of the art regarding drama as a motivation 
strategy to increase foreign language learning. Therefore, this will become an 
important piece of reference for the following research. It will also provide the 
theoretical support based on the leading theories regarding motivation, EFL 
teaching, language learning in general and oral production in particular.  The 
rationale behind the use of Drama in EFL classrooms will be also extensively 
developed as the main focus of this study. 
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2.0 Definition of Motivation 
Motivation has several definitions, among the most relevant ones is that of Piaget 
(1969), who defines motivation as the "will to learn".  According to this, it can be 
understood that it is an inherent interest of the child to absorb new knowledge about 
everything in his/her surroundings. 
According to Piaget (1969), motivation is what drives us to be able to carry out 
activities, acquire new knowledge or achieve personal goals. In education, 
motivation is essential because it aims to awake the interest of students to acquire 
new knowledge, therefore, stimulate the desire to learn. 
 
Maslow (1943), has not only provided a thorough definition of motivation, but has 
also developed a theory that classifies it according to their priorities. He points at the 
impulse that the human being has to satisfy its needs, this author bases his theory 
on a pyramid where he classifies these needs in five stages: 
 
  Image 1: Maslow’s pyramid 
 
Retrieved from https://www.simplypsychology.org/maslow.html Mat 21th, 2018. 
 
At the base of the pyramid are the basic needs, which are needs related to survival; 
in the second stage are the security and protection needs; in the third are those 
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related to our social relationship needs, called membership needs; in the fourth stage 
are those related to esteem towards oneself, called recognition needs, and 
ultimately, at the top, are the needs for self-realization; this refers to the internal 
needs of a person, such as the search for a specific mission in life, or also the 
spiritual development as he expresses in the following quote. 
  
 “It is quite true that man lives by bread alone – when there is no bread. But what 
happens to man’s desires when there is plenty of bread and when his belly is 
chronically filled? 
“At once other (and “higher”) needs emerge and these, rather than physiological 
hungers, dominate the organism. And when these in turn are satisfied again new 
(and still “higher”) needs emerge and so on, this is what we mean by saying that the 
basic human needs are organized into a hierarchy of relative prepotency” (Maslow, 
1943, p.375) 
 
However, Maslow (1987), states that sometimes there may be variations in the 
hierarchy of the pyramid, either by external circumstances, or individual differences 
of each human being, meaning that for a person, self-esteem may be more important 
than the need of love or friendship more important than security.  
Another theoretician that has contributed with a solid notion of what motivation is 
and what it produces in learners, is the Brazilian educator and expert in educational 
matters; Freire (1970). In his book “The Pedagogy of the Oppressed” he asserted 
that ludic and drama activities help marginal students to increase their understanding 
of the reality they live in with a constructive and critical viewpoint. Above all, this way 
to approach the learning process is meant to enhance motivation, since learners 
take an active role in their own learning process.  
In this thesis paper, the researchers will take the concept of motivation based on 
Freire’s theory of learning as a liberating way to approach education, especially, that 
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of students who are in social and economic risk, given their material precariousness.  
This is the reason why the subjects of study were chosen from a public, a subsidized, 
and a private school; to compare the reality among them. In public and subsidized 
schools there is a high percentage of students at social risk, whereas in private 
schools that is not the case. The scopes of Maslow’s and Freire’s theories can be 
contrasted in the following way:  It is inferred from Maslow’s theory that a marginal 
student’s primary motivations are those of subsistence in such a way that the 
motivation for self-actualization only arises when all other needs are met.  If this were 
so, marginal students would never be motivated to study unless they had reached 
the highest level of the pyramid. This sounds rather deterministic, since without a 
proper education, basic needs are difficult, if not impossible to meet.  Freire (1970), 
on the contrary sees in education the only way to break the poverty circle and reach 
better living conditions. He suggested that teaching activities must be focused on 
student’s needs, as he sees in education a weapon for overcoming the social 
condition, meaning that oppression in the educational system is a problem for 
children as it prevents them from learning.  From this, it can be disaggregated that 
the oppressor would be the system itself, and the teacher, the liberator who creates 
the conditions for freedom in the apprentices. If not, they would not be fulfilling their 
role.  To develop critical thinking in students means to give them the tools to defy 
their fate. One of the ways in which critical thinking is enhanced, is through verbal 
interchange with others and also through role play.  Drama activities are regarded 
by Freire as a way to understand reality from different perspectives. Doing this in a 
foreign language seems to be a difficult endeavour, however, since English is such 
a versatile subject in schools, it can well serve both purposes. In short, the students 
must be able to create their own world in order to be free and to learn. 
“The Pedagogy of the Oppressed” (1970) shows that Freire's method is not based 
on the repetition of words, nor is it restricted to developing the ability to think them 
according to the logical demands of abstract discourse, it simply places the literate 
in a position to be able to critically rethink the words of his world, and in due time 
know and be able to say their own words. 
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"Teaching requires security, professional ability and generosity" (Paulo Freire, 1970, 
pg 32), with this sentence, he asserts that it is necessary for both, the educator and 
the learner to be liberated in their authentic thought, since men educate each other 
and if a teacher is not liberated, he cannot promote the liberation of his learners. 
Freire (1970), acknowledges in motivation a very important role for learning, and 
sees in theater a tool to educate through dialogues and actions. Thanks to the use 
of dialogue, the students and the educator have the possibility to express their 
beliefs, opinions, and knowledge; contributing with the discussion to their critical 
thinking that allows to have a position in front of different subjects. It is from the 
dialogue that both, learners and educators get to know each other's ideas, 
respecting them, but having the right to criticize and question them in a respectful 
and intelligent way. 
As it was mentioned before, Freire (1970) emphasizes the application of drama 
activities to develop oral production and critical thinking. As he sees motivation as 
an important factor on the learning process, it is important to take into account the 
types of motivation that have been widely studied by several authors apart from him.  
On the following section, motivation will be classified according to Penny Ur and 
Douglas Brown. 
2.1 Types of Motivation 
“Various studies have found that motivation is very strongly related to achievement 
in language learning” (e.g. Gardner and Lambert, 1972; Gardner, 1980) in (Ur, 1996, 
274) that is why, it is important to take into consideration whether the students are 
or are not motivated enough to learn the language. For this reason, it is that the 
authors have made distinctions between the different types of motivation and their 
characteristics.  
Brown (1987), makes the following distinctions in types of motivation. First, he 
mentions the ones; situational, global, and task motivations: the first is the overall 
orientation of the learner towards the learning of the foreign language; the second 
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has to do with the context of learning (classroom, total environment); and the third 
with the way the learner approaches the specific task at hand.  
“-Situational motivation: for our purposes, we assume it is the classroom, but 
the other two may vary and be influenced by teacher action.  
-Global motivation: may seem mainly determined by previous education and 
a multitude of social factors, but it is also affected by the teacher's own 
attitudes conveyed either unconsciously or through explicit information and 
persuasion. 
-Task motivation: the third is probably where most of our effort is invested in 
practice: in making the task in hand as attractive as possible, and in 
encouraging our students to engage in it, invest effort and succeed.” (Brown, 
1987 pg 276) 
According to Ur (1996), the distinction between intrinsic and extrinsic motivation is 
probably the most useful for teachers.   Intrinsic motivation is defined by her as “the 
urge to engage in the learning activity for its own “sake” and 'extrinsic' motivation is 
the one derived from external incentives” (Penny Ur, 1996, pg 276).  She asserts 
that both, intrinsic and extrinsic motivation are crucial in classroom settings, since it 
might be modified by teacher’s influence. “Intrinsic motivation is in its turn associated 
with what has been termed 'cognitive drive'- the urge to learn for its own sake, which 
is very typical of young children and tends to deteriorate with age.” (Penny Ur, 1996, 
pg 276)  
Since in this thesis paper the definition of the different types of motivation will be 
taken from Penny Ur’s (1996), both extrinsic and intrinsic motivation will be 
thoroughly explained. 
2.1.1 Extrinsic motivation  
Ur (1996), defines extrinsic motivation as the one that has an external incentive for 
doing a specific activity or to learn, a clear example of this is when the students have 
the desire to succeed in an exam or in some cases by the influence of others. 
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There are certain factors that affect extrinsic motivation, namely:  
- Success and its rewards 
This is the most common factor to increase extrinsic motivation. Usually, learners 
who have succeeded will have a better disposition towards learning, and they will 
have more confidence in their knowledge and as a consequence, they will be 
perseverant and put more effort to succeed again. 
It is important to mention that success not necessarily involves having good marks. 
There are other indicators that teachers can recognize in the students when they 
have succeeded, such as; the production in the target language, the effort that they 
put to learn and their progress compared to the beginning of the year or a semester.    
According to Ur (1996), teachers have an important role, one of this is to make sure 
that students be conscious about their potential and achievement or have the ability 
to do better. For this, the teacher uses a reward system, however, this can be self-
defeating when the teacher over-use it, because the students can become 
dependent on being praised all the time, or they can even lose the ability to recognize 
success without a recognition from the teacher, and see this as a disapproval or 
doubt about their abilities.  
- Failures 
Likewise, Ur (1996), states that learners need to be aware that failure is part of the 
learning process, and if they fail, they need to put more effort than they have done 
before, though, they must be aware that they are constantly failing. Teachers should 
be careful on the way they inform about their failures in order not to demoralize them 
or produce low self-confidence in the students who have difficulties to learn the 
language.   
- Authoritative demands 
When learners are motivated by the teacher’s demands, they often do the tasks only 
because the teacher asks for it. Although, this is more common in young learners 
 
 
 
 
18 
 
rather than adults or teenagers, at the same time, they prefer to have clear 
instruction, for example: 'You need to do this assignment for next Tuesday', instead 
of, 'as soon as you finish give me the paper'. 
According to Ur (1996), the demands can be misused because if the students will 
only comply with the task or activities without any notion of the objectives and the 
involvement in the learning process, they will lose the ability to develop personal 
responsibility. On the contrary, an over-emphasis on learner’s freedom and lack of 
authority by the teacher can result in low effort and low achievement. It is important 
that teachers use their authority in order to help their students to improve and give 
the push that they need sometimes, so that they could do it on their own. This is 
what Vygotsky (1962) called the "Zone of Proximal Development” (Vygotsky in Ur, 
Penny, 1996) and can only be obtained with the help and guide of the teacher.  
- Tests 
Ur (1996) asserts that the motivation is very usual, if the students are going to have 
a test the following class, they will be more motivated to study the target language 
because they are going to be tested and not just for the learning sake.  
2.1.2 Intrinsic motivation  
As stated by Ur (1996), intrinsic motivation is the one in which the learners willingly 
make an effort, because they think it is important to achieve. There is nothing more 
than their eagerness that pushes the person to do something. That is why teachers 
must look for some activities or methodologies that engage students to learn and 
develop this kind of motivation. Hence, this is the most difficult motivation to develop 
by the teachers and the most important, because this is the kind of motivation that 
can last longer.  
In order to understand motivation in EFL learners, the distinctions made by Ur (1996) 
and Brown (1987) are essential and must be considered to be aware of the type of 
motivation the students have and understand it as a whole. The following section, 
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thus, is devoted to the understanding how students’ motivation may work towards 
the acquisition of a foreign language. 
2.2 Motivation in EFL learners 
While learning a foreing language, it is clear that students in an EFL class are 
exposed to certain topics, grammar rules, types of speech and exercises that are 
designed to develop their own speaking, reading, writing and listening skills. This 
enterprise might be a difficult one if the learners do not see in the language a real 
need for their future development. The reasons why some students are driven to try 
and learn this foreign language are varied. It might be intrinsic motivation, being their 
own wishes to learn or extrinsic; just because it was stated in their school’s 
curriculum.  
 
According to many teachers, psychologists and researchers, being Gardner (2007) 
one of them, motivation is crucial to acquire a language. Nevertheless, it is important 
to clarify that motivation is not a simple concept.  There are many factors involved in 
the level of motivation students may have at the moment of facing an EFL class. 
From their own particular ones to the motivation teachers can use to engage them 
in the subject. 
Gardner (2007) explains motivation in the following terms “It is not a trait, as some 
individuals contend, but it is a general characteristic of the individual that applies to 
any opportunity to learn the language. It is relatively stable, because of its presumed 
antecedents, but it is amenable to change ...” (Gardner, 2007, pg 11).  
Taking Gardner’s explanation about motivation, it is sound to assume that 
motivation, (being closer to an emotion or a feeling and an abstract concept rather 
than a tangible one), will be different from student to student.  There are many 
reasons why learners might be motivated or not with the task at hand while learning 
a foreign language. In Garder’s words (2007) “The focus is on the individuals = 
perception of the task at hand, and is largely state oriented. Obviously, it will be influenced 
by a host of factors associated with the language class. Thus, it is clear that the teacher, the 
class atmosphere, the course content, materials and facilities, as well as personal 
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characteristics of the student (such as studiousness, etc.,) will have an influence on the 
individual=s classroom learning motivation.” (Gardner, 2007, pg 11). 
According to this, to know whether students are motivated or not while working in an 
EFL classroom is a very hard endeavor. Moreover, it is a challenge for teachers to 
take into consideration that every student inside the classroom is going to show a 
different level of motivation and that this will affect the learning process, makes it a 
challenge worthwhile to take. 
 
Since motivation seems to be so determinant at the moment of learning, there is 
more than one theoretician that has tried to understand the causes and scopes of it.  
Maslow (1943), sees in motivation a survival trait, explaining that human being’s 
motivation only exists to help us, as a race, achieve what we need to survive. Our 
actions are driven by needs, rather than mere will. Maslow’s main theory states that 
motivation and happiness can be achieved if we are able to fulfill all of our basic 
needs first. 
Motivation and the hierarchy of needs can be explained as a categorization of 
different needs human beings have, being these located in different “levels” from 
what we need the most, to what we need the least.  According to Maslow (1943), 
motivation is going to be totally focused on fulfilling from the most basic to the most 
complex needs.  Once the first needs are met, motivation is going to be focused on 
the following “level “of the pyramid, in other words humans are compelled to do 
things driven by their current needs. 
Within Maslow’s hierarchy of needs we can find concepts like; physiological needs, 
need of safety, needs of love and validation, need of a good self-esteem and finally 
and most important for this thesis project: the need of self-actualization.   
 
“Self-actualization can take many forms, depending on the individual. These 
variations may include the quest for knowledge, understanding, peace, self-
fulfillment, meaning in life, or beauty” (Maslow, 1943, pg 130)  
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The need for self-actualization is a keyword and a key concept for learning itself, 
once students have met the first levels of the pyramid, they should feel the necessity 
of learning and increasing their knowledge. Therefore, taking this concept and ideas 
into account in an EFL classroom, it should be sensible to confirm that motivation is 
actually necessary in order to achieve learning.  
 
As stated previously in this paper, Maslow’s theory seems rather deterministic and 
not very auspicious as to only rely on it.  In environments where students are 
deprived of their basic needs, according to his theory, they would not have any 
motivation towards education.  The scope of this theory has been vastly refuted by 
other theoreticians that will be profusely discussed and challenged further in this 
paper.   
As seen before, motivation is a key factor for learning in general.  This thesis project 
is focused on the improvement of oral production by increasing motivation through 
drama activities.  In order to contextualize some key concepts regarding language 
learning, the following section has been devoted to explain how oral production is 
developed in the EFL class. However, it is important to take one more factor into 
consideration, the fact that motivation is not the only component that can influence 
learning as a whole, even though motivation is a key factor to improve not only oral 
production but also learning. According to Weiner (1979), factors such as fatigue 
and mood among others can also influence the act of learning and therefore, the 
performance of the student. 
2.3 Oral production in EFL learners 
Oral production is something that we need in order to socialize and communicate 
with the people around us and in order to survive as species. However, there are 
some other ways to communicate with other human beings apart from oral 
production, these other options are slower, less efficient and harder to learn. 
EFL learners are required to work on many skills such as writing, listening, reading 
and of course, speaking. It is important to focus on oral production for the main 
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reason of being the most difficult skill to develop, since it depends on external factors 
such as input. According to Chomsky (1965), there is a great difference between 
linguistic competence, being this the knowledge of English itself and their 
grammatical rules, and linguistic performance, being it the actual process of 
understanding the language to produce it effectively. Taking this theory into 
consideration, there is no possible way that students would be capable of 
communicating in this language without the proper training or practice that is 
required to effectively develop this skill. 
Regarding motivation and oral production in EFL students, it is worth to take into 
consideration the theories and approaches teachers use in order to promote the 
development of oral production which play an important role. In the following section, 
the Communicative approach will be explained with the purpose of understanding 
how it works and how English teachers can apply it in EFL. 
2.4 Communicative Approach. 
In the latest years, there has been a lot of research and debate about how a foreign 
language should be taught. It is well known that there are four skills involved in 
acquiring a language: namely speaking, listening, reading, and writing. 
In the 1960’s English used to be taught with grammatical and memorization 
methods, where “traditional approaches to language teaching gave priority to 
grammatical competence as the basis of language proficiency’’ (Richards, 2015, pg 
6).   
For many years, grammar and vocabulary were the focus of second language 
teaching, however, around the 1970’s the traditional method to language teaching 
was questioned because language ability involved more than just grammatical 
accuracy.  
Even though grammar lessons were necessary to produce correct sentences, it was 
required that the language were used not only in receptive contexts (reading or 
listening), but also for communicative purposes. By the late 1990’s many approaches 
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began to spread and many educators started to develop in their students what is 
called “communicative competence”. As Richards and Rodgers (2001) mentioned in 
their book ‘’Approaches and methods in language teaching’, “the Communicative 
approach in language teaching starts from a theory of language as a 
communication”. (Richards and Rodgers, 2001, p.69). In the late 90’s the 
communicative approach appeared, this approach focused on communicative 
competences and it was called Communicative Language Teaching (CLT).  
The purpose of this approach was to produce meaningful learning with real-life 
situations and to develop communicative competence. As Hendrickson (1991) 
stated in his book “On Communicative Language Teaching’’, it is important to 
highlight the word “meaning” as the key component of communication “A 
communicative approach to language teaching involves the negotiation of meaning 
between speaker and listener or between author and reader. Meaning must be at 
the center of all communicative exchanges; indeed, it is impossible to communicate 
without meaning” (Hendrickson, 1991, pg 197). 
In the CLT “The range of exercise types and activities compatible with a 
communicative approach is unlimited” (Richard and Rodgers, 2001, pg 76). As these 
theoreticians stated, there are many of activities that can be applied using the 
communicative approach; involve functions and techniques such as giving 
instructions, following directions, discussion sessions, dialogues, role plays, 
improvisations, and skits. All these activities encourage the learner to become part 
of their own learning process and use communication as much as possible. The role 
of the teacher in CLT activities is very important, as Breen and Candlin (1980) 
mentioned in their book, “The Essentials of a Communicative Curriculum in 
Language Teaching”, one of the main roles of a teacher is to be a facilitator of the 
communication process between and among learners. As mentioned before, all the 
activities above promote communication. Accordingly, it is the teacher’s duty to give 
students the necessary tools and guidance to communicate properly in the target 
language, CLT focuses more on learners rather than on teacher’s, therefore students 
play an active role in their learning process. 
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In addition, it is worth to mention that the input for the acquisition of a foreign 
language is not as abundant as the mother tongue. It is necessary to bear in mind 
that EFL taught at schools devotes only few hours per week to the subject. This 
means that students’ exposure to the language is scarce or sometimes null. 
However, the process of acquiring either the first or a second language should be 
almost the same. The difference between the amount of input is what makes EFL 
students not to be as proficient as they are in their mother tongue. 
Taking into account that communication involves necessarily interaction between or 
among learners and the teacher, it seems relevant to identify and distinguish the 
different types of interactions in the classroom. 
2.5 Types of interactions 
The most common type of classroom interaction is the one known as “IRF” (initiation 
– response – feedback), however, there are other types of patterns of interaction as 
expose in the following section. 
Ur (1996), provides a list of the most common interaction patterns in an EFL 
classroom: 
T – T: Teacher talking to the whole class, such as presenting a text, explaining 
grammar or giving instructions for an activity. 
Examples: 
Teacher talk: This type of interaction involve quiet students with a very passive role 
such as taking notes or writing from dictation. 
S - T: Student initiates a conversation with the teacher, such as asking questions 
about a rule or an assignment. 
Examples: 
- Closed-ended teacher questioning (IRF): Teachers ask questions orally to the 
whole class and students responds. 
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- Choral responses: The teacher gives a sentence or phrase as a model of the target 
content, and the students to repeat orally in chorus. 
S : Students are active and the teacher is only receptive. 
Examples: 
-Group work: Students get together in small groups developing tasks that involve 
interaction. For example; making decisions as a group on, looking for information. 
The teacher checks the student’s work 
-Individual work: The teacher ask students to do the task and students work 
individually monitoring and correcting when it’s necessary. 
-Collaboration: Student work in the same kind of task as individual work, but usually 
in pairs.  
-Full-class interaction: The whole class works and interacts together in activities such 
as debates about a given topic. The teacher only intervenes to stimulate participation 
or to monitor. 
S-S: Students doing their work individually such as reading, completing an exercise. 
Example: 
Self-access: Students decide on the task they are going to work in and do it work 
independently.  
Even though there are many types of interactions that can be used in the classroom 
and that may be useful to develop oral production, in most Chilean classrooms they 
are overlooked. This is one of the reasons, most students present difficulties to 
develop ideas orally. The following section will be devoted to deepen into the 
speaking difficulties of EFL students. 
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2.6 Speaking difficulties in EFL learners 
In order to understand the possible difficulties learners may have to learn a 
language, it is important to highlight the difference between learning and acquiring a 
language. As Yule (2006) mentioned in his book ‘’The Study of Language’’, 
acquisition is a process by which the learner develops certain abilities that can apply 
naturally in communicative situations. On the contrary, learning refers to a process 
by which learners are conscious of, focusing mainly vocabulary and grammar. That 
is why those students who are exposed to the learning process of an L2 tend not to 
be as proficient as those who are exposed to the acquisition process of L2. 
Moreover, it is unbelievable how easy it is for people to acquire their mother tongue 
in comparison to a foreign language. L1 is a process where people are not fully 
conscious about how they master their first language and it seems that people are 
born with the abilities to learn the language where they live. Unfortunately, this is not 
applicable for L2, especially, after the critical period.  
`For most people, the experience with an L2 is fundamentally different from their L1 experience and 
it is hardly conductive to acquisition. They usually encounter the L2 during their teenage or adult 
years, in few hours each week of school time (rather than via the constant interaction experienced as 
a child), with a lot of other things going on (young children have little else to do), and with an already 
known language available for most of their daily communicative requirements.’’ (Yule, 2006, pg 163) 
The reason behind this is the time people are expose the target language being 
different from L1. For first language acquisition learners are exposed to the language 
from the moment they are born and the input to the language is constant, on the 
contrary, the exposure time to the target language and the input to the L2 is 
significantly less. 
Despite this, there are some people that can acquire a second language and 
overcome all the difficulties and barriers that an L2 may pose, but for most learners, 
especially Spanish speakers, the acquisition process of the English might be more 
difficult than to those learners who are more exposed to the L2. For example, for all 
Latin American learners, such as Chileans, Peruvians, Venezuelans etc. acquiring 
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a foreing language would not be as easy as for a Mexican or Spanish learner who 
are really close to the English-speaking countries like the United States or England. 
Apart from the border barriers that Latin American people may have to learn English, 
there are other factors that affect all people when acquiring a second language. 
According to Yule (2006), one difficulty when acquiring a second language is the 
affective factor, if a student feels uncomfortable or is having a bad day, the 
acquisition process of the L2 might be affected, as Yule (2006) stated “Basically, if 
we are stressed, uncomfortable, self-conscious or unmotivated, we are unlikely to 
learn anything” (Yule, 2006, pg 164)  
Moreover, one of the greatest difficulties of EFL learners when speaking English is 
the reliance of the students in the L1 when speaking in L2, this means that students 
are still thinking, using expressions or structures from the L1 when they should be 
using L2, this is a process that Yule (2006) called the cross-linguistic influence.  
Finally, the most important factor that can affect students’ performance or 
competence on the target language is motivation.  If students are motivated to learn, 
their language learning process would be pleasant and more significant, but for those 
students who are not motivated, their language learning would be completely 
tedious. As Yule (2006) point outs ‘’ A language learning situation that provides 
support and encourages students to try to use whatever L2 skills they have in order 
to communicate successfully must consequently be more helpful than one that 
dwells on errors, corrections and a failure to be perfectly accurate’’ (Yule, 2006 pg. 
166). It should be noted that Yule mentioned that supporting and encouraging 
students to learn is the key factor in the acquisition of a target language and it helps 
students to overcome their difficulties when speaking in English. 
There are many activities and strategies to motivate students to engage in an EFL 
class. Teachers and practitioners recourse to a varied range of them and the 
decision of which one to use would vary according to the context, the specific skill to 
be developed and student’s interests and ages.  Among the strategies to promote 
oral skills that seem to engage all type of students are those that involve interaction 
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among them.  Drama has been pointed out as an effective strategy to promote oral 
performance, thus it will be extensively developed in the following section. 
2.7 Role of Drama in Education  
“Tell me, and I'll forget. Show me, and I may not remember. Involve 
Me, and I'll understand” (An old native American prover) 
For many years, educators have been searching for activities and techniques to 
encourage and motivate students to communicate in the target language. The use 
of drama activities in EFL is an innovative way to enhance learners’ speaking abilities 
and it is also the perfect technique to motivate and involve students in the acquisition 
of a foreign language. 
Drama is a powerful tool that enables students to develop their confidence when 
speaking the target language, however, most of the time it is very difficult for 
teenagers to express themselves even when they are using their mother tongue. 
Therefore, for them, it is even more demanding to express themselves in a foreign 
language, this is why they tend to rely on their first language.  
Based on Gardner’s theory of multiple intelligences, it is important to mention that 
every single student will have a different way of learning, unfortunately as Moore 
(2004) mentioned on “Using Drama as an Effective Method to Teach Elementary 
Students’’, most schools in America base their teaching and educational process by 
using only two types of intelligences, verbal and logical-mathematical.  Gardner 
distinguishes six intelligences apart from the already mentioned, which are equally 
important, this is why, it is important to take all of them into consideration. Drama 
activities can eventually meet all intelligences especially body-kinesthetic, musical, 
linguistic and interpersonal, provided these are carefully designed with this purpose.  
Drama activities are convenient because they encourage students to use their 
imagination, it allows them to collaborate, increase self-esteem, among many others. 
They also improve listening and other communicative skills, enhance cooperative 
work, etc. There are several benefits of using drama in EFL classes and in the 
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acquisition of the language, Wessels (1987) stated that the benefits can be 
summarized in the following aspects: 
- There is a fluent interaction in the target language, students speak and practice the 
L2 in context. 
 - The assimilation of pronunciation improves because students interact with others 
and act as if they were in a real conversation.  
- The acquisition of new vocabulary increases and the use of grammatical structures 
are enhanced as a consequence of the use of drama activities. For instance, if they 
create a dialogue and apply vocabulary and grammatical structures, the acquisition 
is significant because they do it in a contextualized way. 
- As a result of all the above, confidence  also improves as a consequence of the 
exposure and training, students will not feel ashamed to use the L2 as an aftermath 
of practice, because they will have already experienced how to use the language in 
a real conversation. 
Drama puts the teacher in the role of a guide for the learning process, hence the 
students take more responsibility for their learning. In a student-centered classroom, 
any student is a potential teacher for the group. Drama also offers activities to 
promote critical thinking and the chance for the students to be creative. A good 
example of this is the used of role-play in small groups. The ESL/EFL group will face 
many situations where they can develop their own ideas as well as skills of 
cooperation when interacting with classmates.   
Finally, it is very important to consider the benefits of performing drama activities, 
and it is also meaningful to consider other factors when including these types of 
activities, such as student’s confidence and the insecurity that may arise because of 
this, the following section will present the different warm-up activities to prepare the 
students in classes in an effective way. 
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2.8 Warm- up activities. 
All human beings are constant spectators of what is happening around them since 
we are continuously observing our environment. At the same time, we are actors 
who are actively participating in all human activities. 
According to Boal (1998), there are different techniques to develop a class in an 
effective and entertaining way using easy activities based on “Image Theater”, these 
activities can be practiced by actors, as well as non-actors (students). 
In the theatrical world, the actors speak, deliver ideas and express their feelings 
exactly as all human beings do in their daily lives. 
Boal (1998) states that through activities related to theatre, or drama, students can 
be aware of what they are doing, it means that learners can represent their own 
experiences through this and see themselves in action, this gives them an image of 
how they project orally “The art of seeing ourselves” (Boal,1998.  p33) 
Furthermore, according to García-Huidobro (1996), Freire (1970), and Boal (1998), 
it is advisable to carry out a warm-up activity when applying theatrical or dramatic 
activities in the classroom, this, not only for the sake of students, but also to engage 
and prepare the teacher for the diversity of students that they could find in the 
classroom, such as; introverted students, shy students, hyperactive ones, etc. 
Carrying out these type of activities give students a sense of freedom and help them 
lose the fear of communicating orally, and in this way, they can produce dialogues, 
role plays, improvisations, among others.    
The concept of “Image Theatre” proposed by Boal (1998), tends to remove 
internalized oppression. This is referred to the feeling of embarrassment that some 
students may present while performing an activity that involves being in front of more 
people. Image Theatre as “Warm-up activities” helps these students to overcome 
these feelings through images or through their own body without using language, 
they have to represent something.  So, once they have gained confidence with 
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monologic activities, they are meant to face dialogic activities without feeling 
embarrassed or threatened by the audience. 
Other kind of activities are those called “sensory exercises”, they are about feelings, 
and understanding through the sensations what certain foods produce. In this way, 
the students will remember those flavors and will be able to manifest them physically. 
It is not mimic; the idea is to feel again the sensation that food produces when tasting 
them. The same activity can be done with music, where the learners must pay 
attention to a melody, then all together must begin to produce the song mentally and 
at the teacher's signal they must start singing the same part, and there should be a 
coincidence. 
Wheel of rhythm and movement: The students form a circle and make the moves 
they want along with emitting a sound, the rest of the students must repeat the action 
that the first student performed, then it is passed on to the next participant. This kind 
of activity causes the loss of fear by making a fool of themselves and showing that 
each one of them is different, that each person has their own way of being and acting. 
The Italian Rain: Sitting in a circle, the students must emulate the sound of the rain 
and move their body along with producing the sounds of the rain, which will be 
transformed into a storm and then on a sunny day. 
Drama is a term that involves a lot of activities that are suitable to be applied in the 
classroom. In the following section, several activities that may be used in the 
investigation process will be presented. 
2.9 Types of Drama activities 
Before going deeper into the types of drama activities, a definition of the word Drama 
should be analyzed.  Drama activities refer to the capacity of the human being to 
observe themselves in action, according to the theatrical world, the teacher is the 
one who facilitates the learning process, it means that the teacher is part of the 
creative process of an individual, where an educational phenomenon must be 
produced, "Fertile land (equivalent to 50% of the student) and a good seed (the 
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teacher, equivalent to the other 50%)" (García-Huidobro, Manual of Theatrical 
Pedagogy, 1996, p11) 
Drama activities allowed students to have freedom of expression as well as to have 
and articulate an opinion, develop critical thinking and to be able to develop their 
communicative skills. 
According to García-Huidobro (1996), it is very important to develop the affective 
capacity of our students, so they can express their individual interests. This can be 
achieved through different drama activities that promote an active participation in all 
artistic activities, and in which learners can develop thoughtful and argumentative 
skills. 
Taking this idea into consideration, it would be sensible to support the belief that the 
inclusion of theater is a pedagogical tool that “seeks to promote through dramatic 
games the development of the affective area in the human being" (García-Huidobro, 
Manual of Theatrical Pedagogy, 1996, pg 10). Moreover, it can be said that theater 
and dramatic activities provide an artistic retribution that decreases the affective 
frustration of the students, and at the same time provides the conditions for students 
to express themselves freely and develop oral skills. Apart from all the benefits 
already mentioned, by using drama activities in traditional pedagogy, students are 
able to accept their differences and thus, be part of an inclusive education. 
According to the theatrical pedagogue, García-Huidobro (1996), there are four 
stages that have different objectives depending on the age of the child: 
-    0 to 5 years: it is important to develop individual games where children can 
get to know each other better. 
-          5 to 9 years: it advisable that the game be led by someone who can guide it 
and therefore raise awareness about fantasy and reality, as well as develop 
improvisation. 
-     9 to 15 years: children at this age develop an argument, a conflict, outcome, a 
dialogue, a character and varied situations of daily life in which they need to have a 
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companion leader. In this stage, students must strengthen their personality, since 
they are building their identities.  
 -   15 to 25 years:  at this stage, young people need to install a daily situation or 
activity in which they can demonstrate their disagreement with the system that 
surrounds them, in this stage great ideals can be promoted. 
The third and fourth stage are worth taking into account, because the participants of 
this research are between the ages range of 15 to 18 years old. 
According to the Manual of the Theatrical Pedagogy (1996),  for the application of 
dramatic games in a classroom, some preparation phases might be needed before 
hand, such as the perception of personal interests, games of disinhibition, exercises 
of personal concentration and  voice emission exercises that consist of silent and 
voiced articulation. 
Like any other educational activity, the games must be set according to the context, 
location, the environment and principally the interests of the students. In order to do 
so, it would be necessary to list and explain some types of drama activities that can 
be applicable in the classroom. 
 Mime: Dougill (1987) defines Mime as, “a nonverbal representation of an idea or 
story through gesture, bodily movement, and expression” (Dougill, 1987, p.13). This 
drama activity is intended to use facial and body expressions, here students are not 
concerned about the use of language, generally, this type of activity is used as a 
warm-up. 
Role Play: this kind of activity helps students to be able to speak better, they can 
apply prior knowledge in the immediate action of representing something. That is, 
create a dialogue about a situation. 
Livingstone (1985) says that “a classroom activity gives the student the opportunity 
to practice the language, the aspects of role behavior, and the actual roles he may 
need outside the classroom” (eg Livingstone, 1985) (Dougill, 1987, p.14) 
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Different roles can be granted to students depending on their individual 
characteristics, if a student is introverted by nature, he or she can be given a role in 
which they would communicate little. Nevertheless, there are some disadvantages 
in this type of activity that must be evaluated beforehand, such as the physical space 
where the activity will be carried out and how much time is to be designated to the 
activity. 
The role of the teacher in this kind of activities must be lesser than usual, as 
Livingstone (1985) points out “the teacher’s role during the role play phase is to be 
as unobtrusive as possible” (eg Livingstone 1985) (Dougill, 1987, p.14) 
Furthermore Dougill (1987) suggests 6 steps that must be followed when 
participating on a drama activity. First, it is necessary to have a situation according 
to the student’s needs, interests, age, etc. choose a roleplay according to their age, 
consider the level of the student, and deliver a linguistic preparation. Afterwards, 
they should give a role to each student, and finally students should express their 
opinion. 
Simulation: similar to role play, simulation seeks to get as close as possible to 
reality, students must bring their own personality to this game, this type of activity 
can be very significant because students will use their own identity in the game. 
Improvisation: This type of activity is based entirely on the creativity of the student, 
no one knows what will happen, it is an activity that does not have a certain outcome, 
the great advantage is that students can express themselves freely. 
Scripts: when students must study a text and memorize it, they must characterize 
a given character, in the end, it is transformed into a play. 
The advantage of working with scripts is the management of the development of oral 
production, and also discipline, pronunciation and fluency. 
As it has been mentioned before, drama activities give learners the freedom to 
express themselves and give their own opinions, through this, students are 
producing language orally. It is because of this that a strong relationships can arise 
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thanks to the application of drama activities to enhance oral production. The 
following section will be devoted to the connection that might exist between drama 
and oral production.   
3.0 Drama and oral production 
 
 “Language Acquisition does not require an extensive use of conscious grammatical 
rules, and does not require a tedious drill” (Krashen, 1981 pg 7), this means that in 
order to actually acquire a language, it would be recommendable not to focus on 
what should be on paper like grammatical rules or theoretical rules related to the 
language, but instead he defends the idea of students learning through intuitions 
from experience. 
 
Krashen (1981) states on his hypotheses of second language acquisition, that there 
are many factors that could and would affect the way in which students can learn a 
second language. In one of his hypotheses, he states that in order to acquire new 
knowledge, there are three factors or in which one that can influence language 
teaching and learning; methods, second language acquisition, and applied 
linguistics research, the already mentioned factors are extremely important, 
however, this author also mentions that ideas and intuitions from the student’s 
experience are vital in order to acquire a foreign or second language. Therefore, the 
student should experience language not only in a written way or by remembering the 
grammatical rules but also considering their own experience, being exposed to it and 
by making themselves produce orally on this language. Now, taking this idea into 
consideration, it is important to highlight drama as a vital factor to actually be able to 
enhance and improve oral production. 
 
As it was stated before, real input is necessary to actually be able to produce orally, 
and for that, Drama is a teaching tool that motivates the student to speak and listen 
to others by using a second language. 
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According to García-Huidobro (1996), drama activities have a great relationship with 
oral production, since through oral production is where all the drama information is 
channeled through oral production. She states that the key for having a successful 
class in where the students can correctly apply oral skills is through didactic activities 
that take into account students’ age and context. 
 
Harmer (2012) points out that the role of the teacher must be almost omniscient, 
he/she must let the students produce and deliver feedback.  
 
In drama activities there is an immediate vocal creativity, which seeks to make the 
student aware of his vocal apparatus, so they can exercise the expressive skills of 
the voice. 
 
When using common activities, the imagination of the students is not fully developed, 
therefore, it does not help the development of the student's oral communication 
skills. However, theater offers an infinity of activities in which the different 
deficiencies that students may have can be worked and achieve motivation when 
studying a foreign language. 
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CHAPTER 3 
METHODOLOGICAL FRAMEWORK 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
38 
 
Introduction 
 
Based on the observations of the researchers in their own English Teaching 
Internships on subsidized, public and private schools, along with various theories 
that point at the relationship between motivation and speaking, on the one hand, and 
drama activities as a way to enhance both motivation and oral performance, on the 
other, this investigation seeks to establish whether there is actually statistical 
evidence that accounts for these correlations, in the Chilean context.  In order to do 
so this, the statistical tool for correlations, Pearson’s R will be used.  In the same 
line, the researchers intend to corroborate the effectiveness of using drama activities 
to enhance motivation as well as oral performance. For this purpose, the researchers 
will conduct a quasi-experiment in which drama activities will be used in experimental 
units, and regular classes will be conducted in the control units. The statistical 
instrument to measure the impact of the application of drama activities in motivations 
and oral performance will be the T-Test.   
Research method, sampling, procedure and data collection will be extensively 
explained in this chapter. 
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3.1 Research Paradigm  
The present study is quantitative in nature, since it considers the analysis of data 
using mathematical and statistical techniques. Gunderson (1999), states that a 
Quantitative investigation explains a phenomena by collecting numerical data that 
are analyzed using mathematically based methods” (Aliaga & Gunderson, 199, pp. 
3-15).  
The research design is considered a quasi-experiment with a dependent or paired 
sample, since the subjects were already grouped and there was no random 
grouping.  Besides, there was no possibility to count with a control and an 
experimental group or class, since all the schools the researchers could intervene, 
only had one section per level.  Therefore, as in any paired sample, the subjects of 
study were the same for the control and experimental units.  The researchers worked 
with units, the first one as a control unit, and the second as an experimental one. 
The control unit was carried out following with their normal classes (using school 
planning, worksheets and books) and teacher methodologies, while in the second 
unit, drama activities were applied. This study aims to prove the effectiveness of the 
integration of drama activities in order to improve the oral production and also the 
motivation in an EFL class. With the implementation of drama activities it is expected 
that students also improve their oral performance and thus their marks on the 
experimental units.   
 
3.2 Sampling  
As mentioned before, the participants of this research were not selected randomly, 
due to the fact they were previously grouped by the school. The three groups of 
students are from a different type of schools; private, subsidized and public. The total 
number of subjects of study is fifty, the distribution is explained in the “participants” 
section. 
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3.3 Variables  
This research has three variables, one dependent and two independent. The 
independent variable of this research is Drama because our investigation is based 
on the application of drama activities.  
The dependent variables are speaking and motivation since are the ones that will be 
measured upon the effects of the applied teaching strategy which is drama activities. 
3.4 Settings 
This study took place in three schools in the province of Valparaiso, Chile. The 
institutions chosen were a private school, a subsidized school, and a public school. 
In the following section the schools are thoroughly described. 
 
The first setting where this research process took place is in a school called Windmill 
College, located in Madrid # 143, Villa Alemana. This educational establishment is 
a laical public school that belongs to the Villa Alemana Municipal Corporation, 
therefore the Municipality takes care of the economy and budget delivered to the 
school. Windmill College works with students from pre-school to high school with 
ages that fluctuate between 5 years old to 19 years old, with only one class per level, 
there are approximately 300 students and 45 teachers approximately. The school 
has a computer laboratory, a dinning area, 2 school yards, and a library. Also, the 
school promotes respect, responsibility, honesty and tolerance as its main values.  
 
Socioeconomically speaking, the establishment receives students from diverse 
segments, however, according to the educational authorities of the school, most of 
the students are vulnerable. 
 
The second setting is a private school located in Viña del Mar, the institution’s name 
is Colegio Hebreo, Dr. Jaim Weitzman. The body of students is composed by boys 
and girls whose ages fluctuate between 3 to 18 years old, and it has approximately 
280 students in total. 
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This school has rooted its moral values on the Jewish Religion, providing students 
with the daily teaching under the Jewish culture. Values such as, collaboration, 
empathy, acceptance of diversity, kindness, among others are fostered. 
In this establishment, students are exposed to very demanding tasks in all subjects, 
and they are constantly tested on their progress from a very young age. On the other 
hand, extra- curricular activities are very important for this school, they count with 
many workshops in order to encourage creativity. 
Regarding teachers staff, the school counts with an approximate of 40 teachers, and 
most of them have been working at the institution for many years and all of them 
have a master’s degree, so they are considered highly qualified professionals. 
In terms of payment, parents have to pay an instalment of $300.000 Chileans pesos 
from March to December, therefore, most of the students belong to a well- off class. 
The school counts with a big infrastructure for the large number of students they 
have. They count with computer labs, classrooms, and each student has his/her own 
computer. The school also provides them with stationary such as paper, pens, and 
board markers, among others. It also counts with an external stadium for major 
activities, and a roofed gymnasium. 
Finally, the third setting, is a subsidized school from Quilpue, the name of this 
institution is Colegio Cristiano Ingles Embajadores del Rey. The body of the students 
is composed by boys and girls from Kinder to 4° senior and there is also a night 
school for adults. There ages fluctuate from 5 to 19 years in the day shift and there 
are people from all ages in the adult’s education section with an approximate total of 
1500 students.  
This school has a Christian education, providing students with daily teaching of the 
Gospel, including in all the subjects a phrase from the Bible which the students write 
together with the objective of the class. The learning units must also include an 
extract from the Bible which is evaluated at the end of each unit, in a test.  
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The school is staffed by psychologists, speech therapists, social workers, special 
educational teachers, educational psychologist, with a total of approximate 42 
teachers. It is subsidized school, this means that it is supported by the Christian 
church, the government and a small payment from the parents or tutors.  
The school has two campuses, one is the Martin Lutero Willis Hoover campus, for 
students from 1st grade to 1st senior, and the Saint John G. Lake campus, for the 
students from kinder and from 2nd senior to 4th senior. There is only one section per 
level from kinder to 8th grade and two from 1st to 4th senior.   
The school is equipped with computer labs, classrooms, a play yard, a dining area, 
and a library. 
3.5 Participants 
The participants of the research from the public school were 25 students of a third 
senior level. The group of students was composed of 16 girls and 9 boys, their ages 
ranged from 15 to 17 years old. 
Regarding the schedule and the distribution of the English hours during the week, 
the hours are set only on 1 day, Tuesdays with 3 consecutive pedagogical hours 
from 8:30 am to 11:00 am. 
In the case of the private school, the third senior was chosen for the study. This class 
was composed of 11 students, 6 women and 5 men, it is important to mention that 
in this school classes are quite personalized since there are few students per class. 
Regarding the schedule and the distribution of the English hours during the week 
are set in two blocks of two hours each, having a total of four hours a week. The first 
block is set on Tuesdays from 16.00 till 17.45, the other block is set on Wednesdays 
from 12.00 pm to 13.40 pm. 
In this school, English is taught from Playgroup to 4th senior, and the youngest 
students have more hours of English than third and fourth senior. The number of 
hours students are exposed to, has allowed them to reach a good level of the 
language. 
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Third Senior is characterized by their critical thinking regarding the current issues. 
They have a good behavior, but there is no active participation during the classes, 
all the students have a good level of English, without exception. 
In the Colegio Embajadores del Rey, the second senior was chosen for the study. 
This class is composed of 14 students. There are 4 girls and 10 boys and it is 
important to mention that this group was formed only last year (2017), when they 
were in first year high school with the new students that arrived to the school.  
Regarding the schedule and the distribution of English hours during the week, the 
hours are set in two days, Wednesdays with 3 hours, 2 hours after lunch at 14:15 to 
15:45 and the other after the break at 16:00 to 16:45 and on Thursdays one hour at 
10:15 to 11:00. 
 
3.6 Instruments 
In the present study three instruments were used: 
The first one was a motivational test that was adapted by a psychologist and was 
duly validated (Refers to annex 2).  The test includes both intrinsic and extrinsic 
motivation.  It has 23 questions, it is written in Spanish, so as to avoid 
misunderstandings, since most students have an elementary level of English. 
The second one, the English Tests, are standardized tests from the University of 
Cambridge ESOL Examinations. These exams are constructed to assess different 
levels English, being the KET (Key English Test), the most elementary, and the FCE 
(First Certificate of English), for upper-intermediate students.  The researchers used 
differentiated exams, since the level of English were different in the three settings. 
The third instrument is the lessons plans (Refers to 7, 8 and 9) that allowed the 
researchers to apply drama activities systematically on a well-organized and efficient 
way, these lesson plannings were created by each of the researchers following the 
correspondent school formats and conventions and were duly validated by teaching 
professionals 
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3.6.1 Motivation Questionnaire. 
The motivation test was built with the help of two psychologists who worked in its 
design, made suggestions about the language used on the questions, and after the 
test was corrected, it was validated (refers to annex 2) by the already mentioned 
professionals (Refer to annex 1).  The test was also applied to a group of students 
that were not part of the investigation, as a trial, to check whether the students 
understood the questions and answered accordingly or not.   
The test was used to collect data about the participants and their level of motivation 
during the first phase of this investigation. The questionnaire has 23 question divided 
in 3 sections scored in a five-point Likert scale with answers from 1 which is “strongly 
disagree” and 5 “strongly agree”; the first section, measured intrinsic and extrinsic 
motivation, on the second part, they evaluated themselves about how they felt about 
the language in the four abilities (speaking, listening, writing and reading) and the 
last part deals with the methodology employed within the class. However, for the 
purpose of the research, only the first part was taken into account for the statistical 
purposes, because the first part measures motivation itself, and the others were for 
the researchers to be aware of how the students feel about their level and the 
methodology applied in the class before the drama were be applied.  
3.6.2 Speaking Test 
The second instrument was an oral test, for this, two standardized tests were used 
in two different levels and settings. The test was taken from Cambridge English 
Language Assessment from the University of Cambridge, with levels of the Common 
European Framework of References of Languages (CEFR). This is an international 
standard for measurement of language ability. It describes language ability on a six-
point scale, from A1 for beginners, up to C2 for those who have mastered a 
language. This makes it easy for anyone involved in language teaching and testing, 
such as teachers and learners, to see the level of different qualifications. It also 
means that employers and educational institutions can easily compare qualifications 
to other exams in their country.  
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One of the tests that was used for the experiment was the KET which measures 
English on a A2 level which is set in the basic user level, on this level students are 
capable to express their ideas using simple grammar structures and daily life 
vocabulary (Refer to annex 3), the second test used was FCE, the qualifications for 
the English level B2 set in for an intermediate user, in this level the students are able 
to give opinions and discuss about  the advantages and disadvantages of certain 
topics (Refer to annex 5), both tests will be assessed with the corresponding rubrics 
(Refer to annexes 4 and 6) in a pre-test and a post-test. 
 
 
 
 
 
Image 2: International Language Standards. 
Retrieved from https://www.cambridgeenglish.org/exams-and-tests/cefr/July 20th, 2018 
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3.7 Interventions 
Given that the design of this investigation is a quasi-experiment with paired samples, 
there is a control unit and an experimental unit. In the control unit there was no 
change in class activities, these lasted for 6 weeks, so classes were conducted 
following the regular methodology and activities. On the contrary, the experimental 
unit considered Drama Activities, this lasted for 6 weeks. Drama activities, such as 
role-plays, mimes, simulation and scripts were the main teaching strategies used in 
every class. At least one of them was developed on the warm-up, body or closure of 
every intervention. 
On the public school setting, there were six lessons based on drama activities, where 
the teacher mainly made use of role-plays and simulations based on the content of 
the unit (Refer to annex 7). In order to promote the development of the drama 
activities and the student's oral production, class work, collaboration interactions and 
individual work were needed to lead the communication process.  
In regards to the subsidized school, it took four lessons to apply the experiment 
where role-plays, simulations, and mimes were applied with the help of collaboration 
and class work interactions to conduct each class (Refer to annex 8).  
Regarding the private school, eight lessons were devoted to drama activities where 
the teacher applied drama activities such as improvisation, simulations, role-plays 
and script (Refer to annex 9). In order to develop those activities collaboration, group 
work and full class interaction, where needed to create a suitable environment. 
3.8 Data collection procedure 
The data collection procedure consisted of five parts; Data collection of the English 
subject grades from the first semester, data collection of pre-test,  data collection of 
Post-test, data collection of the English subject grades from the second semester 
and the data analysis of the results obtained through a statistical instrument called 
T-test (Refer to annex 10).  
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The first part consisted on obtaining students grades from their first semester in the 
English subject as a whole, this, in order to compare them with the grades from the 
second semester.  
The second part of the data collection procedure was the application of the pre-test 
(motivation and speaking test) during the control unit, then the correction of the 
whole test along with the revision of all the answers to obtain the score of both tests. 
The third stage of the research consisted on the application of the post-test 
(motivation and speaking) after the experimental unit were finished, then the 
correction of those one by one and to register the scores obtained by the students.  
The fourth step was to collect all the grades of the English subject from the second 
semester.  
The fifth step consisted on the analysis of the data with the purpose of establishing 
the correlation between the variables using Pearson’s Coefficient R. 
Finally, the last procedure consisted on the analysis of the data through a statistical 
instrument called T-test (Refer to annex 10 and 11) with the purpose to verify 
statistically whether there was sufficient evidence to reject the null hypothesis.  
In this research, the information was taken from the students who took both tests in 
order to avoid distortions in the data collection and in the results. 
3.9 Data Collection Analysis 
The following graphs and tables, show the results of the correlation between 
motivation and the results of the English performance of the students in their first 
semester.  
Pearson's correlation coefficient r is a measure of the linear correlation between two 
variables X and Y. It has a value between +1 and −1, where 1 is total positive linear 
correlation, 0 is no linear correlation, and −1 is total negative linear correlation. 
Windmill College, 3rd senior. 
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Table 1 shows a positive correlation of 0.4 between motivation and the marks of the 
English Subject, this result is considered of a moderate correlation 
Table 1: Motivation and Mark results  
St. Name Motivation Marks 
Student 1 98 94 
Student 2 92 86 
Student 3 96 100 
Student 4 98 96 
Student 5 84 69 
Student 6 90 96 
Student 7 92 69 
Student 8 100 100 
Student 9 100 100 
Student 10 92 94 
Student 11 100 100 
Student 12 90 87 
Student 13 90 84 
Student 14 92 100 
Student 15 96 96 
Student 16 90 96 
Student 17 92 100 
Student 18 84 83 
Student 19 98 94 
Student 20 96 71 
Student 21 96 83 
Student 22 100 100 
Student 23 96 94 
Student 24 96 96 
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Student 25 90 80 
 
 
 
Graph 1: Motivation and mark results  
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Colegio Cristiano Inglés Embajadores del Rey, 2nd Senior. 
Table 2 shows a positive correlation of 0,1 between motivation and the marks of the 
English subject, this result is considered a weak correlation. 
Table 2: Motivation and mark results  
St. Number Motivation Marks 
Student 1 62 76 
Student 2 74 73 
Student 3 72 73 
Student 4 60 79 
Student 5 44 76 
Student 6 66 89 
Student 7 72 80 
Student 8 80 69 
Student 9 76 91 
Student 10 46 81 
Student 11 82 81 
Student 12 82 93 
Student 13 52 86 
Student 14 72 84 
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Graph 2: Motivation and mark results  
 
   
Colegio Hebreo Dr. Jaim Weitzman, 3rd Senior 
Table 3 shows a positive correlation of 0,8 between motivation and the marks of the 
English subject, this result is considered a strong correlation. 
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Table 3: Motivation and mark results. 
St. Name Motivation Marks 
Student 1 93 96 
Student 2 88 89 
Student 3 95 97 
Student 4 88 87 
Student 5 95 87 
Student 6 88 89 
Student 7 100 99 
Student 8 100 97 
Student 9 93 94 
Student 10 85 87 
Student 11 93 91 
 
Graph 3: Motivation and mark results. 
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The following graphs and tables, show the results of the correlation between 
Intrinsic/ extrinsic motivation and the results of the oral performance of the students 
with a standardized test ( KET-FCE) 
Windmill College, 3rd senior. 
Table 4 shows a positive correlation of 0.4 between motivation and the Student’s 
oral performance obtained with KET test, this result is considered a moderate level 
of correlation 
Table 4: Motivation and speaking results  
St. Name Motivation Speaking 
Student 1 94 33 
Student 2 88 53 
Student 3 88 53 
Student 4 94 53 
Student 5 76 27 
Student 6 80 27 
Student 7 88 33 
Student 8 90 40 
Student 9 84 40 
Student 10 86 27 
Student 11 90 33 
Student 12 86 33 
Student 13 84 33 
Student 14 88 33 
Student 15 84 33 
Student 16 80 33 
Student 17 76 33 
Student 18 78 33 
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Student 19 94 40 
Student 20 82 33 
Student 21 86 40 
Student 22 92 47 
Student 23 84 40 
Student 24 96 33 
Student 25 76 40 
 
Graph 4: Motivation and speaking results  
 
Colegio Cristiano Inglés Embajadores del Rey, 2nd Senior. 
Table 5 shows a negative correlation of -0.3 between motivation and the Student’s 
oral performance obtained with KET test, this result is considered a moderate 
negative correlation. 
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Table 5: Motivation and speaking results 
St. Number Motivation Speaking 
Student 1 62 87 
Student 2 74 80 
Student 3 72 40 
Student 4 60 93 
Student 5 44 80 
Student 6 66 93 
Student 7 72 80 
Student 8 80 60 
Student 9 76 53 
Student 10 46 67 
Student 11 82 60 
Student 12 82 100 
Student 13 52 93 
Student 14 72 40 
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Graph 5: Motivation and speaking results  
 
 
 
 
Colegio Hebreo Dr. Jaim Weitzman, 3rd Senior 
Table 6 shows a negative correlation of -0.5 between motivation and the Student’s 
oral performance obtained with FCE test, this result is considered a strong negative 
correlation. 
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Table 6: Motivation and speaking results 
St. Number Motivation Speaking 
Student 1 93 100 
Student 2 88 77 
Student 3 95 65 
Student 4 88 85 
Student 5 95 70 
Student 6 88 100 
Student 7 100 80 
Student 8 100 80 
Student 9 93 85 
Student 10 85 100 
Student 11 93 75 
 
Graph 6: Motivation and speaking results 
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For the research purpose it is necessary to take into account all the results taken 
from the pre-test with the purpose of comparing them with the post-test results, and 
determine if there has been an improvement between our variables, that are 
motivation/oral production and motivation and marks. On the following chapter the 
data analysis of the correlation of the post-tests along with the T-test will be duly 
developed.   
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CHAPTER 4 
RESULTS AND DATA ANALYSIS 
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4.0 Pearson’s Correlation Coefficient r 
In order to have an initial picture of students’ performance and motivation the 
following correlations were drawn:  
Motivation and marks, and motivation (Intrinsic and extrinsic) and speaking 
performance in a standardized test, according to their level. 
Analysis  
Pre-Test (Marks) 
Taking the results of the test, it is necessary to break down the information and 
analyze each result according to values of Pearson’s correlation coefficient r values 
(Refers to annex 10), the type of school and the possible factors that could have led 
to that final result. 
First of all, the results that were gotten from the school Colegio Hebreo regarding 
the grades and the students motivation showed that the correlation value was 0,8. 
This means that the correlation was actually positive. Taking the degree values of a 
correlation, it is correct to state that this correlation was near 1, meaning that it 
actually is a strong positive correlation. It can be said that, Students belonging to this 
private school showed not only good grades, but also a high level of motivation, and 
the fact that, these two concepts are actually related on a high level. 
The subsidized school, on the other hand, showed to have a correlational value of 
0,1 that means that, in this case, there is a correlation between the students’ 
academic results on the English subject and motivation. However, the correlational 
degree is weak, that means that these concepts are related but the relationship 
between them is weak, although this value is low it is important to highlight, that the 
correlation between these variables actually exists. 
School number three, the public school, showed to have a correlational value of 0,4, 
that means that the correlation between motivation and marks was positive and it 
confirmed that these two variables are actually related to each other. However, this 
 
 
 
 
61 
 
is not as strong as in the case of the private school, a 0,4 on the degree of correlation 
shows that the relationship between motivation and English performance exist, but 
is not as strong as the first case, since their correlational degree could be classified 
as moderate. 
Pre-Test (Oral) 
The results of the different oral performance tests, KET and FCE, along with the 
motivational test can also allow the researchers to come up with different 
correlational degrees and therefore, different conclusions regarding the experiment 
that was carried out with the schools already mentioned. 
In the Colegio Hebreo, the results gotten after the tests were taken, showed a 
correlation degree of a -0,5, that means that the correlation between motivation and 
oral production is quite the opposite to the correlation between motivation and 
English performance as a whole. In this case the correlation was below zero, 
therefore these two variables, in this case, are negatively related on a moderate 
degree. 
Apart from that, the subsidized school where this experiment also took place, 
showed a correlation degree of -0,3 this means that, again, there is no positive 
correlation between motivation and oral production, but a moderate negative 
correlation. 
On the other hand, the public school where this experiment also took place showed 
a moderate degree of correlation with a 0,4, that means that even though, on the 
other settings there was no relationship at all, in this case, there is a moderate 
positive correlation between these variables. 
The following table summarizes the results obtained in the correlation gotten from 
the pre-test.  
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Table 7: Correlation results Pre test 
Types of 
School 
Motivation and Marks 
Correlation. 
Motivation and speaking 
correlation. 
Public 
(windmill 
College) 
0.4 
Moderate Correlation 
0.4 
Moderate Correlation 
Subsidized 
(Colegio 
Embajadores 
del Rey) 
0,1 
Small Correlation 
-0,3 
Moderate Negative 
Correlation 
Private School 
(Hebreo School) 
0,8 
Strong Correlation 
-0.5 
Strong Negative Correlation 
 
 
Post-Test (Marks) 
The results regarding speaking performance and the students motivation on their 
second semester after the experimental unit, on Colegio Hebreo showed a 
correlational degree of 0,4 that means that this time, not only speaking performance 
and motivation are related in a moderate degree, but also their level of correlation 
between motivation and oral performance increased. 
On the other hand, the results regarding motivation and oral production gotten from 
the Colegio Cristiano inglés Embajadores del Rey, showed a correlational degree of 
0,8 that degree of correlation between variables can be categorized as strong, and, 
along with the other schools, correlation between variables increased after the 
experimental unit. 
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The results gotten from the Windmill college, showed a correlation degree of 0,5 
that, again, shows that there exist a strong correlation between the two variables 
from this experiment. 
Post-Test (Oral) 
Regarding the correlation between English performance and motivation, the private 
school showed a correlation degree of 0,5 that means that the degree of correlation 
between those two variables can be categorized as a strong correlation, and that 
this value increased significant manner after the experiment was carried out. 
There is also the case of the subsidized school, the correlational degree gotten after 
the speaking test results showed a correlation level of 0,5 this, again is a moderate 
level of correlation between the two variables, and it also shows that the level of 
correlation increased.  
In the case of the public school, Windmill College, the final correlation, showed a 
positive degree of 0,8 which means it is a strong correlation which means that the 
correlation between the two variables increased. 
The following table is a summary of the results of the correlations carried out on the 
post-test.  
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Table 8: Correlation results Post test 
Types of 
School 
Motivation and Marks 
Correlation. 
Motivation and speaking 
correlation. 
Public 
(windmill 
College) 
0.5 
Strong Correlation 
0.8 
Strong Correlation 
Subsidized 
(Embajadores 
del rey) 
0,8 
Strong Correlation 
0,5 
Strong Correlation 
Private School 
(Hebreo 
School) 
0,4 
Mederate Correlation 
0.5 
Strong Correlation 
 
 
4.1 T- test results 
With the aim of measuring to what extent  motivation and the speaking performance 
of the students improved with the application of the drama activities, a T- Test 
formula (Refer to annex 11)  was applied in order to compare the results from the 
pre- test applied during the control unit and the post-test applied on the experimental 
unit.  
The student’s t test is a statistical instrument to determine whether there has been 
an improvement between two variables and determine how significant the 
improvement is so as to reject the null hypothesis.  
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The following tables will show the results obtained with the pre-test on the control 
unit and results from the post-test on the experimental unit, and the T-value (Refer 
to annex 12) obtained from both  results and how significant the results were. 
 
Motivation: 
Colegio Cristiano Inglés Embajadores del Rey 
The T- value was 1,3502 that corresponds to a P- value less than 0.1 , which means 
that there is sufficient evidence to reject the null Hypothesis at a 10% level of 
significance.          
Table 9: Pre and post motivation test results  
St. Number Motivation pre-test Motivation post-test 
Student 1 62 72 
Student 2 74 86 
Student 3 72 74 
Student 4 60 72 
Student 5 44 60 
Student 6 66 88 
Student 7 72 78 
Student 8 80 82 
Student 9 76 94 
Student 10 46 86 
Student 11 82 92 
Student 12 82 96 
Student 13 52 96 
Student 14 72 94 
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Windmill College 
The T- value was 1,3178 that corresponds to a P- value less than 0.1 , which means 
that there is sufficient evidence to reject the null Hypothesis at a 10% level of 
significance.          
Table 10: Pre and post motivation test results 
St. Name Motivation pre-test Motivation post-test 
Student 1 94 98 
Student 2 88 92 
Student 3 88 96 
Student 4 94 98 
Student 5 76 84 
Student 6 80 90 
Student 7 88 92 
Student 8 90 100 
Student 9 84 100 
Student 10 86 92 
Student 11 90 100 
Student 12 86 90 
Student 13 84 90 
Student 14 88 92 
Student 15 84 96 
Student 16 80 90 
Student 17 76 92 
Student 18 78 84 
Student 19 94 98 
Student 20 82 96 
Student 21 86 96 
 
 
 
 
67 
 
Student 22 92 100 
Student 23 84 96 
Student 24 96 96 
Student 25 76 90 
  
Colegio Hebreo Dr. Jaim Weitzman 
The T- value was 1,3722 that corresponds to a P- value greater than 0.1, which  
means that there is not sufficient evidence to reject the null Hypothesis at a 10% 
level of significance. 
Table 11: Pre and post motivation test results  
 
St. Number Motivation pre-test Motivation post-test 
Student 1 93 100 
Student 2 88 93 
Student 3 95 88 
Student 4 88 88 
Student 5 95 100 
Student 6 88 88 
Student 7 100 100 
Student 8 100 100 
Student 9 93 93 
Student 10 85 100 
Student 11 93 93 
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Student’s Marks   
Colegio Cristiano Ingles Embajadores del Rey 
The T- value was 1,3502 that corresponds to a P- value less than 0.1 , which means 
that there is sufficient evidence to reject the null Hypothesis at a 10% level of 
significance. 
Table 12: First and second semester marks 
St. Number 
First semester 
Marks 
Second Semester 
Marks 
Student 1 76 80 
Student 2 73 79 
Student 3 73 77 
Student 4 79 81 
Student 5 76 77 
Student 6 89 93 
Student 7 80 83 
Student 8 69 83 
Student 9 91 96 
Student 10 81 84 
Student 11 81 83 
Student 12 93 96 
Student 13 86 87 
Student 14 84 90 
          
Windmill College  
The T- value was 1,3178 that corresponds to a P- value less than 0.1, which means 
that there is sufficient evidence to reject the null Hypothesis at a 10% level of 
significance.  
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Table 13: First and second semester marks 
St. Name 
First semester 
marks 
Second semester 
marks 
Student 1 91 94 
Student 2 87 86 
Student 3 97 100 
Student 4 93 96 
Student 5 64 69 
Student 6 97 96 
Student 7 64 69 
Student 8 87 100 
Student 9 93 100 
Student 10 93 94 
Student 11 100 100 
Student 12 84 87 
Student 13 77 84 
Student 14 97 100 
Student 15 94 96 
Student 16 93 96 
Student 17 97 100 
Student 18 80 83 
Student 19 94 94 
Student 20 67 71 
Student 21 81 83 
Student 22 97 100 
Student 23 91 94 
Student 24 96 96 
Student 25 77 80 
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Colegio Hebreo Dr. Jaim Weitzman 
The T- value was 1,3722 that corresponds to a P- value less than 0.1, which means 
that there is sufficient evidence to reject the null Hypothesis at a 10% level of 
significance.   
Table 14: First and second semester marks  
St. Number 
First semester 
marks 
Second semester 
marks 
Student 1 96 97 
Student 2 89 99 
Student 3 97 97 
Student 4 87 94 
Student 5 87 99 
Student 6 89 100 
Student 7 99 99 
Student 8 97 100 
Student 9 94 94 
Student 10 87 100 
Student 11 91 93 
 
 
Speaking: 
Colegio Cristiano Ingles Embajadores del Rey 
The T- value was 1,3502 that corresponds to a P- value less than 0.1, which means 
that there is sufficient evidence to reject the null Hypothesis at a 10% level of 
significance. 
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Table 15: Pre and post speaking test results  
St. Number Speaking pre- test Speaking post-test 
Student 1 87 93 
Student 2 80 93 
Student 3 40 73 
Student 4 93 93 
Student 5 80 87 
Student 6 93 100 
Student 7 80 93 
Student 8 60 93 
Student 9 53 93 
Student 10 67 93 
Student 11 60 93 
Student 12 100 100 
Student 13 93 100 
Student 14 40 87 
 
Windmill College  
The T- value was 1,3178 that corresponds to a P- value less than 0.1, which means 
that there is sufficient evidence to reject the null Hypothesis at a 10% level of 
significance.  
Table 16: Pre and post speaking test results  
St. Name Speaking pre-test Speaking post-test 
Student 1 33 80 
Student 2 53 67 
Student 3 53 73 
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Student 4 52 87 
Student 5 27 60 
Student 6 27 67 
Student 7 33 67 
Student 8 40 87 
Student 9 40 80 
Student 10 27 67 
Student 11 33 87 
Student 12 33 60 
Student 13 33 67 
Student 14 33 73 
Student 15 33 73 
Student 16 33 67 
Student 17 33 60 
Student 18 33 67 
Student 19 40 87 
Student 20 33 73 
Student 21 40 67 
Student 22 46 80 
Student 23 40 87 
Student 24 33 80 
Student 25 40 67 
 
 
Colegio Hebreo Dr. Jaim Weitzman 
The T- value was 1,3722 that corresponds to a P- value less than 0.1 , which means 
that there is sufficient evidence to reject the null Hypothesis at a 10% level of 
significance.   
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Table 17: Pre and post speaking test results  
St. Number Speaking pre-test Speaking post-test 
Student 1 100 100 
Student 2 77 100 
Student 3 65 85 
Student 4 85 90 
Student 5 70 100 
Student 6 100 100 
Student 7 80 100 
Student 8 80 90 
Student 9 85 90 
Student 10 100 100 
Student 11 75 90 
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CHAPTER 5 
DISCUSSION AND CONCLUSION 
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4.2 Discussion 
The objective of this study was to demonstrate through a quasi-experiment that the 
implementation of Drama Activities in the EFL classroom would improve motivation 
and oral production of Students of high school in the Province of Valparaiso, Chile. 
Even though the correlation between motivation and learning in general, has been 
vastly supported by theoreticians such as Piaget (1969), who stresses the effects of 
motivation in the learning process be this intrinsic or extrinsic, Freire (1970), who 
acknowledges in motivation a very important role for learning, and more specifically, 
Gardner (1980), who focuses on the role of motivation on second language learning, 
asserting that motivation is very strongly related to achievement in language 
learning, the actual correlation between motivation and oral performance in EFL has 
not been established with the same strength.  There are hypothesis and studies that 
point at this relationship; such as the investigations carried out by Dr. Bashayer, in 
Tabuk, Saudi Arabia, (2014), Junudom, Ratchadapm & Wasanasomsithi, 
Punchalee, in Thailand, 2009, Torrico, in Spain (2015), but these are far from being 
generalizable and thus conclusive. The researchers intended to find out, in the first 
place, whether there was a correlation between motivation and language learning 
expressed in their marks and motivation and oral performance assessed through a 
standardized test in the schools where this investigation was carried out.  
The results obtained in the pre-test coincide with the strength of the general 
evidence, in the sense that there was a stronger correlation between motivation and 
language learning which has been vastly supported by theory, than between 
motivation and oral performance for which there is not enough theoretical support.  
One possible explanation might be that there are other factors that influence oral 
performance than mere motivation.  This is, in a way, also supported by Krashen 
(1981) who stressed the need for extensive input and real situations that allow the 
learner pick up the language through imitation, repetition and the need to 
communicate with native speakers.  It can be said, then, that, at least in the context 
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where this research was carried out, motivation is not enough to develop oral 
performance.   
The results of the t-test showed sufficient evidence as to assert that the application 
of Drama activities actually increased both motivation and oral performance, which 
is supported, theoretically, by Freire (1970) and García Huidobro (1996) who 
established that drama is a critical factor that contributes to the improvement of the 
oral production and motivation and helps the most vulnerable students to orally 
reproduce their thinking.  The results, thus, are consistent with those theories, taking 
into account that both the public and the subsidized schools showed sufficient 
evidence as to attribute the increase in oral production to the application of Drama 
activities.  Regarding the private school Colegio Hebreo; showed an increment 
regarding oral production and the subject marks, but motivation remained almost the 
same.  This can be explained, also in light of Maslow (1987), as he assert that 
individuals who have fulfilled their basic needs, seek for self-actualization and this 
involves education, so, students who have a stable economic situation, therefore, 
they have basic needs or security needs covered, show a higher level of motivation, 
nevertheless, this motivation is largely extrinsic, which is one of the reasons why 
motivation in this case did not vary. These students are university oriented, so they 
will put a great deal of effort, even in those subjects that are not among their 
preferences, but they need to succeed in the national test PSU (Prueba de Selección 
Universitaria) and the average of all subjects’ marks help them to raise their 
possibilities to access university.  
As a conclusion, it can be said that the implementation of drama activities in the 
teaching- learning process has a positive influence, both in raising motivation and 
enhancing oral performance in high school students, especially from public and 
subsidized school. 
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 4.3 Conclusion  
As to all of the extent of quasi-experimental designs, the conclusions gotten from 
this investigation are of a quantitative nature, consequently it was based only on 
hard data results. Taking this into consideration, the researchers concluded that the 
application of drama activities to enhance motivation and oral performance were 
sufficient to reject the null hypothesis, thus, it is correct to conclude that the utilization 
of drama activities may help the improvement of student’s motivation along with oral 
performance. However, it is important to avoid generalization in view of the fact that 
this research was carried out with a few amount of participants and settings, where 
many factors such as time, the complete freedom needed to apply the selected 
activities and students circumstances may have affected the results from this 
research. 
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 ANNEXES  
Annex 1: Motivation Questionnaire  
 
CUESTIONARIO DE MOTIVACIÓN E INTERESES 
Encuesta Estudiante  
El siguiente cuestionario, busca recoger la motivación e intereses de los estudiantes en la asignatura de Inglés. 
Se realiza de manera anónima y su participación es voluntaria. No existen respuestas correctas o incorrectas, 
por lo que se solicita responder con sinceridad de acuerdo a su propia experiencia. Por favor, lea las 
instrucciones y responda según corresponda. 
 Información : Marque con una X sus datos, según corresponda 
Curso al que pertenece: 
1° medio  
2° medio  
3° medio  
4°medio   
 
Sexo M  F  Otro  Edad  
Cantidad de años en el establecimiento  
 
A.De acuerdo a los contenidos de la asignatura de inglés, encierre en un círculo el número 
que le represente mejor, en una escala del 1 a 5, donde 1 es totalmente en desacuerdo, 2 algo 
en desacuerdo  , 3 ni de acuerdo ni en desacuerdo, 4 algo de acuerdo y 5 totalmente de 
acuerdo. 
I) Me parecen entretenidos los temas que vemos en inglés 
1                      2                          3                          4                          5  
II) Los temas tratados en la clase de inglés me servirán para el futuro 
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1                     2                           3                          4                          5 
III) Deseo ser el mejor alumno en inglés 
1                     2                           3                          4                          5 
IV) Si pudiera elegir una asignatura para faltar a clases sería a Inglés 
1                     2                           3                          4                          5 
V) Las notas en inglés son irrelevantes para mí 
1                     2                           3                          4                          5 
VI) Me gustaría entender lo que dicen las canciones en ingles 
1                    2                            3                            4                        5 
VII) Prefiero ver series/películas en su idioma original (inglés) 
1                    2                            3                            4                        5 
VIII) Me gustaría aprender inglés para poder comunicarme cuando viaje a países de habla inglesa 
1                    2                            3                            4                        5 
IX) Me gustaría hablar correctamente otro idioma.  
1                    2                            3                            4                        5 
X) me gusta participar en todas las actividades de inglés  
1                    2                            3                            4                        5 
B. Según la afirmación descrita en el primer recuadro, Marque con una X la sección que lo represente. 
Afirmaciones  Muy difícil Difícil Regular Fácil Muy Fácil 
Comprender  inglés 
mediante lectura 
     
Hablar en inglés 
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Comprender 
auditivamente en 
inglés 
     
 
Escribir en inglés 
     
 
 
 
C. Según las clases impartidas en este establecimiento educacional,  seleccione con una X el recuadro 
que lo representa. 
Afirmación Totalmente de   
acuerdo 
De acuerdo Medianament
e de acuerdo 
Desacuerdo Totalmente  en 
desacuerdo 
En las clases de ingles 
genera un ambiente 
entretenido y existe 
colaboración entre los 
compañeros  
     
El profesor me motiva en 
las clases  
 
     
El profesor me apoya 
cuando se me presentan 
dificultades. 
     
me gusta el material que 
prepara el profesor  
     
El profesor genera 
espacios  de reflexión 
     
El profesor toma en 
cuenta nuestras 
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opiniones con respecto 
a la clase  
 
Observaciones: 
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 
Instrumento validado por: 
Estephanie García Silva 
Psicóloga 
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Annex 2: Motivation test Validation  
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Annex 3: KET Speaking Questions 
speaking part 1 
1-. What’s your name? 
What’s your surname? (Family name) 
How do you spell your surname? 
2-. How old are you? 
3-. Where do you live? 
4-. Tell me about your family 
5-. What are your favorite foods? 
6-. What are your hobbies? 
7-. What did you do yesterday/last weekend? 
8-. What are your favorite subject? 
9-. Do you watch or play any sports? 
10-. Which country would you like to visit in the future? Why? 
11-. What days do you have English lessons? 
12-.Do you like going to school? 
13-. Talk about your best friend 
14-. What sort of music do you like?  
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Annex 4 :  KET Speaking Rubric Assessment 
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Annex 5:  FCE Speaking Questions 
Speaking part 1 
1-. Do you use the internet to learn new things? 
2-. Is it easy to meet new people where you live? 
3-. What's the best place to spend a free afternoon in your town? 
4-. How expensive is it to go out in the evening where you live? 
5-. Could you tell me something about the area where you grew up? 
6-. Could you describe your family home to me? 
7-. Do you prefer working on your own or with other people? 
8-. What do you think would be the most interesting job to do? 
9-. Do you find it easy to study where you live? 
10-. Where would you most like to go on holiday in future? 
11-.Have you ever used English while traveling? 
12-.Do you ever go to concerts? 
13-.Tell us about a TV programme you've seen recently. 
14-.Where do you like listening to music? 
15-.Tell us about a film you really like 
16-.Who are the most important people in your life? 
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Annex 6:  FCE Speaking Rubric Assessment  
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Annex 7 : Public School Lesson Plannings 
Control Unit 
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Experimental Unit  
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Annex 8: Subsidized school lesson plannings. 
Control Unit 
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Experimental Unit 
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Annex 9: Private school lesson planning
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Annex 10: Pearson correlation coefficient R values. 
+ r values Positive - r Values Negative 
1.0 Perfect + -0.1 Perfect - 
8 to 99 Very strong + -8 to -99 Very strong - 
6 to 8 Strong + -6 to -8 Strong- 
4 to 6 Moderate + -4 to -6 Moderate - 
2 to 4 Weak + -2 to -4 Weak - 
0 to 2 Very Weak 0 to -2 Very weak - 
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Annex 11:T-Test Formula 
 
x1¯x1¯ = The mean of first set of values 
x2¯x2¯ = The mean of second set of values 
s12 = The standard deviation of first set of values 
s22 = The standard deviation of second set of values 
n1 = Total number of elements in the first set of values 
n2 = Total number of elements in the second set of values. 
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Annex 12: T-Test table
 
